RISK TAKING IN UNIVERSITY MULTICULTURAL CLASSROOMS:

FACILITATING EXPERIENCES TO REAWAKEN AN APPRECIATION OF INDIGENOUS KNOWLEDGES
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I N T RO D U C TI O N “l wag already pretty knowledgable. Ha ha. [ would like to say by the

end of the course [ did have gome shiftg in attitude. But the anger from
talking about colonialiem gtayed with me for almogt two weeke. lte hard
to talk about something you face daily, and people talk like its in the

past. Spend more time building the solutions. And build celf care and

compaggion info the courge. Start by sharing the good work people are
already doing. [ would rather meet up with people who share my valueg
than building a connection baged on painful pasts.” (2017)

As educators and activists on our own journeys of decolonization we

have learned that taking risks helps unlearn conventional ways of being EXPERIENTIAL ACTIVITIES
in the classroom. Taking risks can foster an appreciation and critical

engagement with indigenous knowledges, and help navigate cultural

appropriation. We, as a mixed-race Canadian man and an indigenous

Dagara man from Ghana, have both worked in Canada and on the

African continent, and are committed to the revitalization of indigenous MORN ING MYS TICA [
sciences as alternative development pathways. Since 2013, we have led “Everyday otarting with myetica was a perfoct way Each morning we ¢4t

VALUES CARDS FOR
PERSONAL DISCOVERY

DOUBLE TRANSLATION

We open up explicit discussion about values using a deck

o e ~ LANGUAGE EXPLORATIO lanation of
, , , . f0 begin” (2016) 9 iked mystica. | liked the seed time for build: Ineirele for “myetine T - ) N of values cards. Each card.has a shqrf explanation ot a
courses with a multicultural mix of participants from Canada, Central mandala” (2017) “Keep up mystica, it bing closeness “oner building the community of | ystiea™ This wag 4 a e\ ~ Our clagges were conducted in Engli : value eg. “Respectful: valuing the unique part of each
. . . . . of the group.” (2016) “Be careful about mystica. Some 9y~ to our day and ¢ ; C] earners, to brin in . e h upg \ tioi edintng ish. Co"echvely erson. | acknowledae even the emallest contribution”
Amerlca, the Car 1bbean, Middle East, Africa and Asia. We Challenge people may create a falge connection between thinge: GO‘facilifaforg 1 a sacred infenﬁo A 9 const et ur 1 ffer 0 \ par ieipants often spoke many languages. We E > g . . . ’
5 . . for example natural digasters with morality and people’s own gpirit we Offere a gimp’e activi n.As comp\ ting \ pow rinyo A\ di ne '\’(’(Bd 1 discussed the codification of lifew d val ithi Cooperaflve: lam Open—handed inusing my time and
ourselves each time to create a classroom that honors an indigenous cexualty, ingfe(ad of with our behavior related to how we rea ﬁf; 'tual practice o, the two b Clvity from oy by WA o colont \ieved? \nh:“ otly Who be op\e"“"o  these languages and how thece o ags i'sm ; values within talent to create positive outcomes”. These cards proved
. . . treat nature.” (2016) n ivi . ) enin _ a ¢ ifter \ \ an belosti . . .
knowledges paradigm. Table 1 elaborates on this paradigm and . iedom FACHVity with meditay; 9days - 5 b dence 2° c’t\?;d dit w2 Weth tranglation, even in the subtle connofafionsnof certain useful toinspire personaldiscovery, and open up
.‘

. . 5 . . . un 0 X . . .
introduces some of the people who have inspired us on this journey. e v Cestorg. . : ; c S ced 4 follow \(;l.‘{ " rences fro words. To expose this we acked participants to do a convergations that are often left out of the university

an ouble tranglati ivitu_ Ei : clageroom. Eachindividual receives a different values
. . ost 08 AN, \ slation activity. First, to think of tw : ) :
Table I: Proposed Characteristics of an Indigenous Knowledges Paradigm smudge ceremg‘ncho,i; ar lCipanfg ’ed Tﬂa’.sp'”fua’ sma\\ r0 pg;p‘\“ m\\ar‘ c\e pe A \ree O'F fhe core concepfs discug,ged in class inoEof:g[iSh card 2l random. Th'g Openg up fhe “maglc” col?nechon fo
° ) ° . ({4 .
directi 34> aMayan cange |j A aliza at resonated with th the value — “why did [ get this value”, “this really
. . . . . : l 0 the \, . epts » o«
Characteristic Brief Explanation Major Proponents environment, anq i ng Ofp’anfs from the r?afural four ) their own language, and then to translate the y relgonafes:’”'f:l mf , OF T's 's.sgmefhmg l 39P'tre. ﬂ')n. We
' ingi i i : also use a deck of ancestor wisdom cards containi
i. Decolonizing * interrogates historical relations between indigenous and non- Battiste, 2000 an 'nfef‘falfh \elpt.g back into EnQIISh- [t was not to be a ln‘eral tee and TOVQrbS in different lanaquaages from fheg
i 00 slation, but to try and get at the subtle eonnotation i s ancpr Wi : gotz) d
« transforms relationships by appreciating indigenous ways as inherently Little Bear, 2000 A{rlcan continent (Ancegfor |9d0m, 2 ,and a

ncepts and what the deeper meaning of them really
 activity wag quite revealing and also ingpired
ants to share some proverbs from their own

deck of animal medicine cards (Sams & Carson, [997)
with messages from the animal world.

valuable and not “other”
Smith, 2001

ii. Respects Diversity * diversity respected and celebrated within community and beyond Battiste, 2000
* learn from biodiversity Marshall, 2007 ures relafed to fhe Concepts being discussed.
Smith, 2000

“Learning from nature ... and from the facilitatorg’
experiences made the course very attractive for

iii. Renaissance of Knowing * honour different epistemologies Dei, 2000 L irod that | [ . A
* reclaim what has been lost including spiritual, intuitive and Millar, 2004 gid ;jgfzzatﬁfhoz fafa ?ﬁn aiarzogl:p(&g{;fum
metaphysical knowing Wilson. 2008 paying any :

COLLECTIVE |
CONSTRUCTION OF A SEED
MANDALA FOR LEARNING

Caastellano, 2004

* Values such as communality, reciprocity, and interdependence with Loppie, 2005
nature are important Millar. 2006

iv. Explicit Value Base * Axiology is central to paradigm

2]

v. Pragmatic * initiatives must be useful for indigenous people; Mi’kmaq College Institute, 2006 avio . 0 he ard

. . : . - . » . “The tree exercige or tree meditation wag ; ANimg|e 0 be ain S. The

supportive of improvements in culture and socio-economic conditions Smith, 2001 T R Ve Lwould be better if we have fz:hcu,ar ani a,aa;?pd }the sy chfo ae.(fj by bsel‘\/ing fh RE F LE CTI O N
i. Relational « relationshi | to th . before, during and af Battiste, 2 at leagt 30 minuteg to obgerve the tree in the N gti leg ) ) ) i
B e Ny ey erybogring nd fhn aganonhelstday” SPeaking na1eS partigipp S & Carsory (amESSage Collectively constructing mandalas is a tradition for
o | PR - (20l6) 9 of their Ants from the py.. ~ 2 - Thig many peoples including the Navaho of the southern
* solidarity and maintenance of relationships important Wilson, 2008

United States and Buddhist practitioners of Tibet (Gold,
1994). These colorful artworks of sand or seeds

if demand a calm and reflective attitude to create, a deep
We have co-taught eight intensive two-week courses with approximately di thers” apq *N traditiong sto zsf e. commitment to regpect and cooperation to complete

15 participants each on the topic of building community resilience. “Uloved the nature walk we had as part of dis &?\lienc:;‘\:;li’;"diz?rﬁ32";9[:\Oo?fr’%rlggf:: olx ﬁfg r::fnl:z; ge
. . o i [ H . .
We have been honored to have many indigenous guest speakers in our 2'55125?&23&&?52 et gt (2077 >Jssion table with an outline of a mandala on it and lots of
classroom. They provided insights into indigenous history, struggles, gif\‘eren’f 00|0dl”3 of se;dhs or tt))fans& At ’f":e end of most
: : ST 9 > ays we stand around the table and each participant

knowledges and sciences. We have organized field visits in Mi’gma’gi shgr es their learning from the day while aﬂ ding aph andful
and been invited to ceremony in Paqtnkek, Mill Brook, Abegweit E i of seeds to the mandala. Thig ceremony opens up space
and also 1n Forikrom, Ghana. These were significant experiences for ow they use their for powerful expressions, encourages social learning

w It hel d, h ' d dth i dhi P ) d : mun;‘ty work. ; and an appreciation for diversity within the class. Over
partlf:lpants. t he pe. them understand the shared nistory or a wor — | gan;\st td ese types od the twoweeks of the sourse a beautiful abetract art
dominated by colonial and global corporate power, and catalyzed an = : & | o oy ;“’O:;'a"m'}i-’*rpecf 2l
appreciation for the efforts people are making to rebuild community P

piece is produced. We use the metaphor
resilience based on their identity, culture and wisdom.

‘African Indigenoug people have gimilar igeues and
custome with Mayan culture, such ag the worldview of
nature, and weaving in gpirituality.” (2015)

ersonal life.

of the seeds as the potential for learning that is
planted in people during the course.

However, we have always felt our own responsibility to transform N i | ‘
the classroom itself. The value of this perspective was confirmed for RLI - &L ~£C0 N : /2 “BLIK wiag an amazing experience, both
us by Elder Kerry Prosper, of Paqtnkek First Nation. At an event at | i ": T eW A f o o oo har ol s
STFX University in 2016 Elder Prosper asked, “how many of you are - =1 ¥ ’ W : }SdZES Z‘Eebg;iﬁg‘i;‘{ﬁhé’r“iﬁii‘;'?@’fé‘%ﬁé)“” g
indigenous?” A small group of Mi’kmaw and other aboriginal students x)'dkz:’m Elder Kerry Prosper, fr right, with course particpants | L

raised their hands — maybe 20 people in the crowd of 400. “So where are

the rest of you from, Kerry asked, “Mars?”. He went on to explain that

we are all indigenous to this planet, and that we all have responsibility

to the natural environment and all living beings, and to treat each TENSIONS AND CRITI Q UE CONCLUSION ACKNOWLEDGEMENTS AND REFERENCES

We would like to acknowledge the following indigenous and non-indigenous elders and educators who have been guests in our

other with love and respect. This teaching was a protound reminder Taking risks to structure experiences and open  meant that some participants wanted more many participants, and they saw the connection We offered these courses in diverse multicultural Bourgors,Corene . Debbie st Cotoen Camron. Gerad Glond. Ty oo, b Gavnts Albes Ml
of our interdependence, and how ‘decolonizing the academy” means a space for learning from indigenous knowledges  discussion throughout the course concerning to the general topic of building community classrooms. However, in most cases there were st T T PR e e e i
responsibility to bring an appreciation for the sacredness of land and a has been fruitful. Our own reflections and colonialism and globalization. The burning resilience. It was too far a stretch for others who ~ very few participants of a settler background. It is Avflknj‘é:m?:mz)’flb”wmf?f et 1.3 20 Pl s i
respect for diverse knowledges and lifeways into our education system. participants’ evaluation comments have been bowl ceremony was considered superficial by could not see how personal discovery could important to ask ourselves: how we would adjust T b A O ey e e %d%“gg"{%%ép siccand i (3 5779
To simply create space for the “other” within the confines of a pedagogy positive, however, there have been challenges some and may have resulted in people bonding  lead to community and societal level change. these experiential activities for a settler, dominant B (60 GO0 el s e 13,2000 g st
dominated by conventional modes of thinking is insufficient. o along the way over painful memories when done hurriedly This polarity of personal change versus societal culture classroom? Are there other activities that T o andvison (02457 Narcomer,Cnas U5
o 2, | . o . . . ' e cmcion, 1 Datse 0. . B0 Ry
_ , - rather than renewing energy for solidarity and change 1s contested, but in our course the values can work 1n a subtle way to get people engaged indigenous voice and vision. (pp.xvi-xkx) Vancower,  Kaminski,J. and Currie, . (2017, Firs Natins
Therefore we have taken risks to build experiential In one case a mystica facilitated by a participant  change. discussions helped in cultivating a renaissance from a more holistic place? Bjtlzi;zthg e s E);Il)ienrgfvlvﬁ;ﬁ;ﬁg ﬁlﬁ?ﬁ*ﬁtflfv:%ﬁfpfffl o
activities into our course to reveal the indigenous took on a strong evangelical tone where others of knowing, relationality and exploring values e e
knowledges paradigm. Activities start with peoples’ felt forced to participate in religious activities The language activities were useful, but in explicitly that we believe is a risk worth taking. Taking risk with experiential activities has both BiO:RV (2005)pcth1 ngthpld —_— vision. (op77-85). Vanwouve, Canada: UBC Prov,
experience, focus on reflection and meaning making, outside their comfort zone. In other cases many cases participants had not learned tensions and rewards. Using activities borrowed Puthologiing practces. Tie mpctof defict hinking on Incorportng ndigenous principes into qualatic
and move towards actions. This approach resonates mysticas were considered too superficial, too the indigenous languages of their people. During the course we spent lots of time from other places can be considered cultural CjnMsjzj;) s of ahorinl eseareh Joumal Mkmqﬁfglmf(jo'ﬁ,f) N
with the First Nations learning epistemology captured deep, or took too much time. In spite of this The activity therefore challenged their self- in classroom, much of it discussing our appropriation if not acknowledged and offered in prome e 2R S v
by Kaminski and Currie (2017) in Diagram 1. mystica helped set the atmosphere and nurtured  esteem and forced them to recall the lack of relationship with nature, but only sometimes a spirit of appreciation. Efforts need to be made D?G,“%g;;‘hmi%%z;gt’ T Y noledze nd sience m At
_ . - a renaissance of knowing. opportunities they had to learn that language. connected with nature itself. Real risk taking to ensure authentic voices, too often silenced, 98 6 35 10 B B B Qo VG OOS0), MEE 0M@07), At i @ty GO
Th%s .p.oster descnb?s SEVER of these expe.:r%e.ntlal In other instances this lack inspired a flurry of would be to move the course out into nature are heard. If all educators do not take risks with ;ii;’?gs oo vord oo Uiy of T Sams,gj. s Carson, D 1997 Medicine cards s for
G LI and associated risks. These activities Having people share their own colonial and text messages and phone calls to parents and which we are trying in an upcoming rendition experiential activities ourselves, however, it will e e Smjéfjf;;of PSttMttgzptg —
constitute about 25% of a COUISE Of.72 contact - globalization histories was instrumental. In elders at home to get them to help with the of the course to be offered in Kenya. The [ be ever more difficult to break out of the existing Ghees PAD Dissetaton. s, s Univrsityfo ol St ek gk Y Y A
hours. They are integrated with indigenous guests, field visits, lectures, classes of great diversity there was always the assignment. The risk seemed to be useful in Ching was too much for some people. Even paradigm. Our journey as educators seeking prsemen e - SmcthLde;Z::Dlg ethodbioes Researeh
critical readings, case study analysis, films, class discussions, written risk of participants comparing oppressions. many ways for contributing to a renaissance of  the seed mandala was critiqued because it ways to reawaken an appreciation of indigenous Flf;h‘;lgtifvz:);;fﬂ}gl):g;;? ANy : dMi‘ilg%)pofpl T
assignments and participant presentation, There was the balancing act of critical analysis ~ knowing and decolonizing language. disrespected the seeds, and for one Haitian knowledges and ways of being continues. For us it Gulbessordereepmentin Ghana Ascs el o h:szkafpth"v‘f
on historical materialism and then moving participant was too similar to Vodou is both a responsibility and a commitment to the e S ot e o, LS D R il s cadh
JI N Ed CO A DY forward with an appreciative lens of how to Using values cards for personal discovery was ceremonies that he considered evil, so he would future, and to our ancestors of the past. v e Chan: o o ot Wing RL (197 The  Ching Wortbok Toron:
9 §E§ﬁ%‘ﬁfg‘$‘h R AT IONAL INSTITUTE influence change. Having limited time also an element of the course that was loved by only observe.
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